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Assessment, Progression and Marking Policy 
 
Introduction: 
Assessing and responding to a learner’s work is an essential element in the assessment of their 
performance, progress, levels of attainment, and is crucial in the raising of standards 
throughout CCYD. It also informs planning, teaching and learning and supports the 
understanding of learner progression.  
Assessment in learning should be intrinsic and indistinguishable from teaching and learning and 
used as an everyday ‘toolkit’ to support learner progress and understanding of next steps in 
learning. 
Responses to the learner’s work provides support to the learner and aids them in making 
progress to the next steps. These teacher responses are likely to affect their own judgements 
and feelings about their levels of achievement/attainment and ways of working. Therefore, 
comments and responses in any form, must be evidence-based, constructive and easily 
understandable and relatable to learners. It is critical that this feedback is progression-focused 
in order to enable learners to move forward in learning. Assessment and feedback must be 
integral to teaching and learning and involve the learner so that they understand how to make 
progress. Assessment should not be seen as an ‘add on’; it is important that it is constant and 
provides a checkpoint of progress and aids future learning. Where peer assessment is used this 
should be carefully planned and supported by the teacher. It should utilise a clear success 
criteria and supportive ethos which is understood by the learners before any peer assessment 
takes place, orally or written.  
Wider school aims/ethos: 
 
CCYD Vision: CCYD aspires to empower our community to be collaborative, resilient and reflective individuals 
who have the self-confidence to embrace challenge.  
 
The aim of this policy is to realise our school vision and ensure that learners receive quality 
feedback and support in order to allow them to make appropriate progress in their learning. 
The School vision outlines that learners should be reflective and resilient and effective 
assessment, progression and marking should support this. It is to recognise that marking is an 
essential part of the ethos of Teaching & Learning at CCYD and within planning and 
assessment. We fully embed the Curriculum for Wales into all of our practices and this is outlined 
in this policy. The aim is to ensure that there is effective assessment in place which drives and 
supports learner progression across the whole curriculum through a range of appropriate 
strategies. Development of the 4 purposes is central to all curriculum planning in line with the 
expectations of the CfW. By using a consistent approach it is understood by staff, learners and 
parents/carers that effective marking, feedback and feedforward improvement time (FIT) will 
allow all of our learners to succeed and reach their potential. 
 
What does the Curriculum for Wales say about assessment? 
In practice, assessment should be:  

• Intrinsic to teaching and learning 
• Support every learner to make progress 
• Build effective partnerships between the teacher and learner 
• Inform next steps in learning 
• Allow identification and reflection of a learner’s progress over time 
• Allow the teacher to understand group progress, to reflect and in turn adapt, everyday 

practice to meet learner needs 
We fully adopt this ethos and this is embedded into our everyday practice. 
 
 
What is progression? 
Central to Curriculum for Wales is the concept that learner progression moves along a 
continuum of learning. Assessment plays a fundamental role in enabling each learner to make 
progress at an appropriate pace, ensuring they are given the necessary challenge and 
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support to reach their full potential. Progress simply means CHANGE; to make progress you 
have to move on. 

• Progression in learning is a process of increasing sophistication, rather than 
covering a growing body of content 

• Understanding how learners progress is critical to teaching and learning. This 
should inform curriculum design, planning and assessment 

• Whilst there may be particular threshold concepts that represent a significant shift 
in a learner's understanding, these are not linked to specific ages, nor will they 
happen at the same time in different areas for individual learners 

 
Purpose of this policy:  
The Curriculum for Wales guidance as summarised above has been used to inform this 
Assessment, Progression and Marking Policy. To ensure that consistently high standards are 
maintained across all subject areas and AOLEs it is essential that all teachers adhere to the 
following guidelines to create clear aims and success criteria which enable assessment in 
learning of all learners. The purpose of focused marking strategies is to inform future planning 
for the teacher and it should also enable the learner to understand their learning and make 
progress. 
 
As we are a RADY school we apply the approach of ‘You can all achieve this but some of you 
will need support in getting there’. We apply this when delivering our aims which are always 
highly challenging for all. We provide scaffolding in order for all learners to achieve the aims. 
Assessments provide opportunities for both the learner and teacher to obtain and use 
information about progress towards set learning goals. It is flexible and responds to initial and 
emerging ideas and skills. It includes strategies to ensure that learners understand the goals 
they are pursuing and the criteria that will be applied in assessing their work. Planning also 
specifies the way in which learners receive feedback, take part in assessing their learning and 
how they will be helped to make further progress. 
 
Why do we assess? 
Assessment is used to inform planning and the next stages in learning for individuals, groups 
and cohorts of learners. It is the process of seeking and interpreting evidence for use by learners 
and their teachers to decide where the learners are in their learning, where they need to go 
and how best to get there. Assessment allows us to secure an understanding of what learners 
know and can do. Assessment in Learning (AiL) is used as a continual tool to aid the progress 
of groups and individual learners and is intrinsic to teaching and learning. The AiL toolkit 
provides teachers with a range of effective strategies they can use in day to day lessons to 
ensure that progress is being made and to ensure that secure knowledge, skills and 
experiences have been embedded before moving on. Effective AiL is cemented by robust 
planned more formal assessment tasks which are used to inform progress tracking and next 
steps in learning. These tasks inform our data collection systems and progress checks and also 
future teaching and learning.  
Assessment in learning at CCYD: 

• Fully supports the principles of progression and assessment in the C for W 
• Is part of effective planning for everyday classroom practice 
• Focuses on identifying individual and class progress and how learners make progress 

over time 
• Is intrinsic to and indistinguishable to teaching and learning 
• Is sensitive and constructive 
• Fosters motivation and fully involves learners in the process 
• Utilises effective and probing questioning to determine learners understanding and 

allows them to demonstrate this through their responses 
• Promotes understanding of goals and criteria through clear and challenging Aims 

shared with the learners 
• Helps learners know how to improve by reflecting on and responding to their feedback 
• Recognises all educational achievements at all levels of ability and needs 
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Aims of this policy: 
The aims of our Assessment, Progression and Marking Policy are : 

• To give teachers clear guidance on assessment in learning which is integral to teaching 
and aids learner progression 

• To use marking as a teaching tool to inform the learner of their performance and the 
next steps in their learning. It is not general, it is specific, it focuses on improvement as 
well as correction and it supports learners in making progress to the next steps 

• To develop learners’ ability to proof-read, edit and improve a piece of work before the 
teacher sees it 

• To expect learners to use methods to indicate their own understanding of their learning 
and the progress they are making and need to make 

• To expect learners to explain how they think work can be improved 
• To make effective use of response partners to respond to their peer’s work 
• To use marking as an assessment tool to inform the teacher of the learners level of 

progress and to inform the next stage of their planning and future lessons 
• To create a common, agreed, continuous, developmental methodology throughout 

the school which is understood and utilised by both colleagues and learners 
 
Procedures and practice: 
Our agreed methodology in teaching and learning:  
Marking and feedback is completed by the Teacher in a green pen. Any learner feedback 
(Peer or Self) or feedforward is always completed in a purple pen. Feedback is always given 
in the form of WWW (What Went Well) and EBI (Even Better If). All subjects are expected to use 
this consistent language so that learners are well practised in the procedures for supporting 
and being part of their own progression.  
 
In practice at CCYD we use the following terms to support Feedback and Feedforward: 
 
What Went Well : WWW 
The WWW is always given first before the EBI and this emphasises the positive aspects of the 
work learners have completed so far. The WWW must follow the expected success criteria for 
the assessed task/outcome. The success criteria is clearly outlined and shared with the learners 
before they commence the task so they are aware of expectations. Success criteria can be 
given to the class by the teacher or devised by the learner/s themselves along with the 
teacher. The success criteria should be visible and clear to learners when attempting the 
assessed task. The success criteria can then be revisited and referred to when giving feedback. 
WWW/EBI feedback can be given by the Teacher (green), another Peer (purple) or even the 
Learner themselves (purple) and this will be planned as part of the Programme of Learning 
(POL).  
 
Even Better If : EBI 
The WWW must be followed by constructive advice given in the EBI again using the success 
criteria. The EBI will outline ways to improve the work and again will be based on the agreed 
success criteria. Focused and specific points of improvement will support learners' progress in 
being able to identify what they need to do in order to move to the next steps in their learning. 
The EBI can be identified and given by the Teacher (Green), another Peer (purple)  or the 
Learner themselves (purple) . 
 
Feedforward Improvement Time : FIT 
Learners have the opportunity to flip the focus of their learning from the past to the future. 
Using improvement time gives learners the opportunity to reflect and focus on their 
development and how they can improve a particular task or future tasks. This creates positive 
emotions as they are concentrating on moving themselves forward, making progress and 
improving on what they have done. It is crucial that appropriate reflection and Feedforward 
Improvement Time (FIT) is given by the class teacher for learners to reflect on their WWW/EBI 
feedback. They need time to identify the things they would like to do to improve their work 
and then have the time to act on this and be able to make the improvements to their work in 
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order to progress. Feedback and feedforward activities along with appropriate time allocation 
should be built into POLs. Written feedforward improvements should be done in (purple) pen 
by learners where appropriate.  
 
Embedded skills based assessments (Literacy, Numeracy and DCF): 
Focused skills assessed tasks in years 7, 8 & 9 are agreed in departments/AOLEs along with the 
Transferable Skills Leads and these are audited annually. There is minimum expectation 
guidance for literacy, numeracy and DCF based tasks given to departments and appropriate 
assessed tasks are devised by the department with quality assurance from the Transferable 
Skills Leads. See details for literacy and numeracy across the curriculum in the relevant 
paragraphs below.  
 
Formal subject based assessment expectations:  
 
Years 7,8,9:  
Subject based assessments should be driven by the CfW Statements of What Matters, the 
progression steps and descriptions of learning within them. The 4 purposes are at the heart of 
all learning experiences and these should be integrated within the assessment tasks. A 
particular purpose may be more appropriate to focus on rather than others within the formal 
tasks. This would depend on the context of the assessment and the learning experiences, 
knowledge and skills learners have had. Formally assessed tasks are intrinsic to teaching and 
learning and are used to support learner progression and aids both the teacher and the 
learner to understand what they know, can do and what they need to do next. In year 9 the 
subjects can start building the foundations for GCSEs and may want to assess utilising the GCSE 
subject criteria within the formal assessments but still within the CfW ethos. This will support in 
building an understanding of progress towards the GCSEs and help inform accurate data 
drop/progress check information. The formal assessments should be highlighted within POLs. 
Subject specific assessment tasks should be created following the 5 principles of progression 
across all Areas of Learning: 

1. Increasing breadth and depth of knowledge. 
2. Deepening understanding of the ideas and disciplines within the Aole. 
3. Refinement and growing sophistication in the use and application of skills. 
4. Making connections and transferring learning into new contexts. 
5. Increasing effectiveness. 

 
Guidance for minimum expectations of formally assessed tasks across each subject in 7,8,9: 
There should be a minimum of 1 formally assessed WWW/EBI subject based task driven by the 
CfW at least 4 times a year prior to each school data drop point/progress check. These tasks 
may include a Think on Write on task along with a mix of subject and literacy/numeracy tasks 
depending on the context within the subject. As outlined above these should fit in line with the 
C for W framework and support learner progression. For year 9 learners, subjects may start 
introducing some GCSE content using the exam specifications to build the foundations for 
GCSE. Assessed tasks are for the purpose of understanding and checking learner progress and 
will also inform next steps in learning. 
There should be one formal Think on Write on task per subject per year which is quality assured 
by the Transferable Skills Lead for Literacy and included in the annual audit. (See literacy across 
the curriculum below) 
 
KS4 & 5 expectation of formal assessed tasks across subjects:    
All GCSE, BTEC and AS/A level subjects - At least 1 formally assessed subject based task based 
on GCSE/BTEC/AS/A2 specifications and assessment criteria marked once per half term 6 times 
per year. This will inform the data drop entry/progress check and be identified in the Subject 
Assessment Plan. Assessments should include Teacher, Self and Peer Assessment and Learner 
feedforward FIT. These can be subject based designed assessed tasks in line with the exam 
board requirements for assessments. This will inform the tracking and recording of progress 
through the data drop entries/progress checks. 
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Formal assessment guidance:  
Each formally assessed task will follow the format of WWW/EBI and FIT and will include Teacher, 
Self and Peer opportunities for feedback and feedforward (FIT). This should be used alongside 
everyday AiL (Assessment in Learning) strategies which inform learner progress and drives 
learning forward.  
Success criteria should be provided for ALL formally assessed activities; these should be 
developed using the principles of the C for W such as 4 purpose development, the Statements 
of What Matters and DOLs. At KS4 and 5 assessment will be driven by the exam specification 
requirements. Literacy rubrics are used where appropriate for extended writing tasks. 
Feedback should be provided in the form of WWW/EBI and Feedforward Reflection and 
Improvement time should be built into programmes of learning - FIT (Feedforward 
Improvement Time). 
 
All formally assessed tasks will be planned for in the POLs and also aligned in the Subject 
Assessment Plans. These will inform an understanding of learner progression and support the 
data drop entries for Year 9 onwards (Grades are used from year 9 onwards for tracking based 
on GCSE criteria). The Subject Assessment Plan should be reviewed and updated at the start 
of each academic year by the SL/TL and align with the POLs. 
 
Marking for literacy follows the following format: 
S – Spelling error - Correctly spell this word three times in the margin in purple pen. Either the 
Teacher shows the correct spelling or the learner is encouraged to find it from a dictionary 
source. 
P - Punctuation error – Correct in purple pen. 
C - Capitals - Capital letters where appropriate. 
EXP – Expression  - Clear sentences with the sentence rewritten in the Feedforward 
Improvement Time FIT. 
 
Literacy across the curriculum 
• Every subject area has a responsibility to deliver extended writing including Think 

On/Write on and should ensure that this happens in line with their departmental policy 
based on one of the 6 writing styles (Explanation, Recount, Instruction, Information, 
Discussion and Persuasion). 

• Extended writing is delivered through the Literacy Habits and is assessed using an agreed 
rubric for the specific style of writing. 

• The 5 Habits for Reading and Writing are to be followed in extended literacy activities. 
• Additional extended writing tasks planned by each department must adhere to the 

agreed expectations and marking criteria. 
• Literacy mats and other appropriate differentiation opportunities should be utilised in 

classrooms to assist learners with extended writing. 
• Literacy displays are used to assist learners with their extended writing. 
• Teachers will use the rubrics to inform planning and introduce tasks using agreed success 

criteria. 
• ‘CCYD Writing for Success’ is to be used alongside extended writing tasks. 
• All literacy tasks should be differentiated using the learner literacy data found on 

ClassCharts to support this. 
• Literacy Starters should be used to contextualise the learning in the lesson. These should 

be used naturally and not as 'bolt-ons'. For example, introducing new vocabulary to a 
new topic or correcting S,C,P,EXP work as part of a FIT lesson. 

• All departments in Years 7,8,9 are expected to provide a minimum of 1 Welsh National 
Reading Test homework task per year. These will be contextualised to subject-specific 
learning that is relevant to the POL being delivered. These tasks are given out at specific 
times in the year as per the agreed whole school minimum requirements document. 
These tasks are assessed (Teacher, Self or Peer), with clear guidance given on success 
criteria. 
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• Disciplinary Literacy is to be embedded in learning moving forward with a focus on 
reading and vocabulary in the first instance (to commence in the academic year 
2023/24) 

 
Numeracy Across the Curriculum 
All departments have a minimum expectation of Numeracy content.  This varies by subject 
as some subjects are more Numeracy rich than others.  Numeracy across the curriculum will 
take the format of: 

• Speedy Numeracy Starters - these support learners by practising key numeracy skills.  Some 
are generic Numeracy Starters eg Scrabble and Numeracy Four Squares and others are 
more subject specific where they naturally fit.  Each department has a minimum 
expectation as to the number of Numeracy Starters per term. 

• Extended Numeracy Tasks - these support learners by making links with the subject and 
Numeracy.  The tasks are embedded where they naturally fit and learners apply Numeracy 
skills from maths lessons in real life contexts.  Again, all departments have a minimum 
expectation for extended Numeracy tasks depending on the subject. 

• Reasoning Style Homework Tasks - these support learners by using Numeracy problem 
solving skills linked to other curriculum areas.  They may use National Reasoning Test 
questions (Yr 7 and 8) that naturally link with another subject or GCSE Numeracy style 
questions (Year 9) to support learners in making links and developing Numeracy in real life 
contexts.   Again, all departments have a minimum expectation for Reasoning Style 
Homework Tasks depending on the subject. 

• While ALL departments are expected to be using Speedy Numeracy Starters, the Extended 
Numeracy Tasks and Reasoning Style Homework Tasks have been agreed with team leaders 
as to where they would naturally fit.  Some departments only have Extended Numeracy 
Tasks, some departments only have Reasoning Style Homework Tasks and some 
departments have both.  These are all set out within our 'Minimum Expectations' document 
and were agreed with team leaders. 

• The Speedy Starters, Extended Numeracy Tasks and Reasoning Style Homework Tasks are 
either self, peer or teacher assessed, with clear guidance on success criteria. 

• The Leader of Transferable Skills for Numeracy audits these through book scrutiny and audits 
of POLs. 

 
Assessment in Learning: 
Assessment in learning should form part of everyday practice throughout lessons. It involves 
the teacher: 

• Being clear about the intended learning, and planning engaging learning 
experiences; these are evidenced in POLs, show clear planned and shared aims, the 
Big Question, and lesson activities. 

• Supporting the promotion of learners’ well-being through assessment practice 
evidenced in planning for Assessment for learning which is integral to teaching and 
learning, effective questioning and WWW/EBI/Feedforward FIT. 

• Sharing intended learning appropriately with learners evidenced in planning for aims, 
sharing aims with the learners at the start of the lesson, explaining how they can be 
achieved, reflecting on the aims being met. 

• Ensuring that the learners are fully involved in the process of assessment in whatever 
form it takes, orally through questioning or written in self and peer assessment tasks. 

• Evaluating learning, including through observation, questioning and discussion 
evidenced in reflection on progress with questioning and discussion built into the POL. 

• Using the information gained from ongoing assessment to reflect on own practice to 
inform next steps in teaching and planning for learning evidenced in flexibility built into 
the POLs so that the teacher can adapt teaching & learning to suit the class and 
individuals, allowing reflection time and consolidation through retrieval practice. 

• Providing relevant and focused feedback that actively engages learners, encourages 
them to take responsibility for their learning, and moves their learning forward 
evidenced in the use of WWW/EBI/FIT, Teacher and Peer and AiL exercises as well as 
retrieval practice techniques which support learner development 
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The Assessment in Learning and Questioning Toolkit is located in the T&L folder / whole school 
docs and can be used to support planning for AiL in PoLs and lesson resources. This is 
continually updated based on the sharing of resources and ideas for effective pedagogy. 
AOLE clusters have a shared understanding of progression through collaborative progression 
mapping and a vision for the AOLE. Progression mapping and building the principles of 
progression into POLs is continually developed and modified to meet the learners needs by 
the SL/TL. 
 
 
Roles and Responsibilities:  
 
The role of the Classroom Teacher is to:  
• Play a crucial role in supporting the literacy and numeracy development of all learners. 
• Mark and assess work regularly adhering to the policy and use AiL to support progression 

in line with the POLs. 
• Assess work using the C for W / Pols in years 7,8,9 and KS4 grade criteria in GCSE and BTEC 

specifications, A Level specifications and communicate these to learners, parents and 
carers. 

• Give feedback that enables all learners to make progress and involves learners in the 
process. 

• Allow learners reflection time and FIT to improve their work and make progress. 
• Record all appropriate data and information in a suitable manner using department 

trackers and school data systems. 
 
The role of the Strategic Lead / Team Leader/AOLE Lead in assessment is to: 
• Provide high quality leadership and management within the subject area 
• Be accountable for the performance of their subject teachers  
• Ensure that all subject teachers follow the agreed policy for marking 
• Ensure that all POLs are well written in line with the C for W/Exam board frameworks and 

expectations and are up to date and followed by the whole team 
• Carry out Learner Book Reviews and quality assure provision in the department/area 
• Ensure that the focused marking tasks and AiL are clearly identified in all POLs and that all 

teachers adhere to these 
• Quality assure the quality of marking, feedback and feedforward (FIT)and put in place 

actions for the department and individual staff where the school policy has not been 
adhered to and continue to monitor this closely 

• Ensure that all learners are making the appropriate level of progress within their subject 
 
The role of the SLT line manager is to: 
• Provide high quality leadership and management to the Strategic Lead or Team Leader 
• Support and monitor the performance of the Strategic Lead or Team Leader 
• Ensure that the SL/TL/AOLE Lead follows school policy for learner book reviews 
• Quality assure marking and assessment in line with the Learner Book Review calendar 
• Ensure that fortnightly line management meetings are adhered to  
 
Presentation of books: 
Expectations for Staff 

• Staff should be aware they are the most important role model for presentation. They 
should model good practice in their own classrooms 

• Staff will ensure that presentation of work is actively taught. It should be a main focus 
at the start of each academic year and then be referred to throughout the year 

• Teachers will follow the guidance for Booklet and Book expectations located in the T&L 
folder and displayed on all classroom walls 

• Any worksheets attached to learners' books should be presented neatly 
• Work on display should be presented to a high quality 
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• Staff should celebrate work that is of a high standard of presentation in whole class 
situations and use praise as a means to encourage learners and role-model 
expectations of standards 

• Staff can use the WAGOLL approach to role model best practice (What A Good One 
Looks Like) 

 
Expectations for Learners 
The following expectations for presentations are given to learners for their books (Displayed in 
all books/booklets and on classroom walls) 

• TAKING PRIDE: No graffiti, no blank spaces, my best work. 
• HANDWRITING: Use my best handwriting. 
• ROUTINES: Date in Welsh, Heading, Aims, Big Questions, Literacy /Numeracy starters 

must be signposted and underlined. 
• BLACK OR BLUE PEN: Only black or blue pen for writing. 
• PURPLE PEN: Feedback/feedforward in purple pen. 
• PENCIL: Diagrams/drawings in pencil. 
• EXPAND: Give full answers to questions. 
• IMPROVE: Use feedback to improve my learning. 

 
Learner Book Reviews :  
Learner Book Reviews QAs will be carried out using a whole school consistent 
proforma/questions and will take place formally 4 times per year following the format below: 

• Half term 1:  Strategic Lead/AOLE Lead or Team Leader with the SLT Link Learner Book 
Review 1 

• Strategic Lead/AOLE Lead / Team Leader (SL/TL/AOLE) choses 1 book from 
every teacher within the department and carries out the Learner Book Review. 
Please note that for smaller departments where there are up to 4 teachers then 
the SL/TL/AOLE should sample 2 learners books per teacher so that there is 
opportunity to see a range of books. 

• The SL/TL/AOLE completes a QA proforma which has key questions using 
WWW/EBI and follow up actions. This completed proforma document is shared 
with the department and discussed in a follow up departmental meeting and 
also discussed with the SLT line manager in the LM meeting (recorded in 
minutes). 

 
• Half Term 2: Whole School Learner Book Review 2 

• School choice of Learners books decided by the SLT for T&L and the T&L lead 
along with the Pastoral Leads. 

• At least 3 learners per year group from year 7,8,9,10 (top, middle and bottom 
ability from each year). 

• Learners chosen will have 100% attendance with proportionate representation 
from disadvantaged and vulnerable groups. 

• Departments not represented by the sample list of learners provided in KS4 are 
to provide 1 book from their subject for every teacher who delivers the KS4 
subject. These learners are selected by the SL/TL/AOLE Lead. 

• The SL/TL/AOLE Lead will also need to ensure that there is a book provided for 
every teacher in their department across years 7/8/9 to ensure that the QA 
process is consistent. 

• Learner voice is carried out with questions based on booklets and teaching & 
learning. This is conducted by the SLT T&L Lead and the T&L Lead. 

• The Transferable skills and the Strategic Lead for Skills, Team Leader for Welsh 
and the Leader for Aspiration are involved in the book review along with SLT 
and the Teaching & Learning Lead. Governors and our  Improvement Partner 
are also invited to attend. 

• A detailed whole school QA report is completed by the lead staff named 
above. 
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• Half Term 4: Strategic Lead/AOLE Lead / Team Leader with the SLT Link Learner Book 
Review 3 

• Strategic Lead/ AOLE Lead / Team Leader (SL/TL/AOLE) chooses 1 book from 
every teacher within the department and carries out the Learner Book Review. 
Please note that for smaller departments where there are up to 4 teachers then 
the SL/TL/AOLE should sample 2 learners books per teacher so that there is 
opportunity to see a range of books.  

• The SL/TL/AOLE completes the ‘Progress’ column and ‘Further action’ column 
on the original QA proforma completed in Half term 1 which has key questions 
using WWW/EBI and follow up actions. This completed proforma document is 
shared with the department and discussed in a follow up departmental 
meeting and also discussed with the SLT line manager in the LM meeting 
(recorded in minutes). 
 

• Half Term 5: Whole School Learner Book Review 4 
• School choice of Learners books decided by the SLT for T&L and the T&L lead 

along with the Pastoral Leads. 
• At least 3 learners per year group from year 7,8,9,10 (top, middle and bottom 

ability from each year). 
• Learners chosen will have 100% attendance with proportionate representation 

from disadvantaged and vulnerable groups. 
• Departments not represented by the sample list of learners provided in KS4 are 

to provide 1 book from their subject for every teacher who delivers the KS4 
subject. These learners are selected by the SL/TL. 

• The SL/TL/AOLE Lead will also need to ensure that there is a book provided for 
every teacher in their department across years 7/8/9 to ensure that the QA 
process is consistent. 

• Learner voice is carried out with questions based on booklets and teaching & 
learning. This is conducted by the SLT T&L Lead and the T&L Lead. 

• The Transferable skills, the Strategic Lead for skills, Team Leader for Welsh and 
the Leader for Aspiration are involved in the book review along with SLT and the 
Teaching & Learning Lead. 

• A detailed whole school QA report is completed by the lead staff named 
above 

For each LBR review Learners will be asked about their learning experiences in their lessons to 
support the writing of the evaluation documentation. A list of questions is included in the 
documentation.  
 
Individual Teacher cause for concern, i.e. not following school policies identified following Half 
Term 1 LBR: 

• The SL/TL/AOLE Lead will discuss the books with the class teacher to identify the aspects 
of the QA that are identified as a cause for concern. 

• The SL/TL/AOLE Lead will set and agree actions for improvement with the individual 
teacher to be addressed by the Half term 2 Whole school LBR, these actions must be 
documented and minuted by the SL/TL/AOLE Lead. 

• The SL/TL/AOLE Lead is to ensure that the SLT link is informed of the specific issues and 
these will be minuted and actioned by the SLT link in the Line Management meeting. 

• The SLT link will inform the SLT Lead for T&L and the Headteacher of the cause for 
concern and outline the actions in place. 

• Support for the member of staff will be provided by the SL/TL through coaching 
activities, sharing best practice from the department, outlining clear expectations of 
policies and school procedures. 
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Continued issues with individual class teacher identified in the sampled books seen in the Half 
Term 2 LBR: 

• The SLT Lead for T&L will inform the Headteacher and the relevant SLT link following the 
review. 

• The SLT link will discuss the issues with the SL/TL/AOLE Lead in the Line Management 
meeting and action areas for improvement both at department level and individual 
teacher level. 

• The SLT link and the SL/TL/AOLE Lead will arrange a meeting with the member of staff 
to ensure they are clear on the actions and these will be documented in meeting 
minutes. 

• Continued support for the member of staff will be provided through coaching activities, 
sharing best practice from the department, outlining clear expectations of policies and 
school procedures. 

• There will be a further monitoring point of the teachers books during the LBR4 during 
Half term 5 

 
Continued issues with individual class teacher identified in the sampled books seen in the 
whole school review during LBR 4 which is the Half Term 5 LBR: 

• The SLT Lead for T&L will inform the Headteacher and SLT link. 
• The SLT Lead for T&L and the Headteacher will meet with the member of staff to discuss 

the issues and action points which have not been met along with the learners’ books 
• Actions will be given to improve in a formal action plan agreed with the 

Headteacher/SLT for T&L and the Teacher with a set agreed date for monitoring and 
quality check. 

 
Following the agreed monitoring and quality check date: 

• The Headteacher/SLT for T&L will sample 3 books from the teacher (without notice of 
the learners names). 

• If the actions have not been addressed and there is not a significant improvement then 
the capability policy will be adhered to. 

• If the actions are addressed there will be further monitoring during the next academic 
year in line with the LBR cycle. 

 
Please see the illustration flow chart on the next page of this policy. 
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